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IB mission statement

The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who help to
create a better and more peaceful world through intercultural understanding and respect.

To this end the organization works with schools, governments and international organizations to develop
challenging programmes of international education and rigorous assessment.

These programmes encourage students across the world to become active, compassionate and lifelong learners
who understand that other people, with their differences, can also be right.

IB learner profile

The aim of all IB programmes is to develop internationally minded people who, recognizing their common
humanity and shared guardianship of the planet, help to create a better and more peaceful world.

IB learners strive to be:

Inquirers They develop their natural curiosity. They acquire the skills necessary to conduct inquiry
and research and show independence in learning. They actively enjoy learning and this
love of learning will be sustained throughout their lives.

Knowledgeable They explore concepts, ideas and issues that have local and global significance. In so
doing, they acquire in-depth knowledge and develop understanding across a broad and
balanced range of disciplines.

Thinkers They exercise initiative in applying thinking skills critically and creatively to recognize and
approach complex problems, and make reasoned, ethical decisions.

Communicators They understand and express ideas and information confidently and creatively in more
than one language and in a variety of modes of communication. They work effectively
and willingly in collaboration with others.

Principled They act with integrity and honesty, with a strong sense of fairness, justice and respect
for the dignity of the individual, groups and communities. They take responsibility for
their own actions and the consequences that accompany them.

Open-minded They understand and appreciate their own cultures and personal histories, and are open
to the perspectives, values and traditions of other individuals and communities. They are
accustomed to seeking and evaluating a range of points of view, and are willing to grow
from the experience.

Caring They show empathy, compassion and respect towards the needs and feelings of others.
They have a personal commitment to service, and act to make a positive difference to the
lives of others and to the environment.

Risk-takers They approach unfamiliar situations and uncertainty with courage and forethought, and
have the independence of spirit to explore new roles, ideas and strategies. They are brave
and articulate in defending their beliefs.

Balanced They understand the importance of intellectual, physical and emotional balance to
achieve personal well-being for themselves and others.

Reflective They give thoughtful consideration to their own learning and experience. They are able

to assess and understand their strengths and limitations in order to support their learning
and personal development.

© International Baccalaureate Organization 2007
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Introduction

Purpose of this document

This publication is intended to guide the planning, teaching and assessment of the subject in schools.
Subject teachers are the primary audience, although it is expected that teachers will use the guide to inform
students and parents about the subject.

This guide can be found on the subject page of the online curriculum centre (OCC) at http://occ.ibo.org, a
password-protected IB website designed to support IB teachers. It can also be purchased from the IB store
at http://store.ibo.org.

Additional resources

Additional publications such as teacher support materials, subject reports, internal assessment guidance
and grade descriptors can also be found on the OCC. Specimen and past examination papers as well as
markschemes can be purchased from the IB store.

Teachers are encouraged to check the OCC for additional resources created or used by other teachers.
Teachers can provide details of useful resources, for example: websites, books, videos, journals or teaching
ideas.

First examinations 2010
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Introduction

The Diploma Programme

The Diploma Programme is a rigorous pre-university course of study designed for students in the 16 to 19
age range. It is a broad-based two-year course that aims to encourage students to be knowledgeable and
inquiring, but also caring and compassionate. There is a strong emphasis on encouraging students to
develop intercultural understanding, open-mindedness, and the attitudes necessary for them to respect
and evaluate a range of points of view.

The Diploma Programme hexagon

The course is presented as six academic areas enclosing a central core. It encourages the concurrent
study of a broad range of academic areas. Students study: two modern languages (or a modern language
and a classical language); a humanities or social science subject; an experimental science; mathematics;
one of the creative arts. It is this comprehensive range of subjects that makes the Diploma Programme a
demanding course of study designed to prepare students effectively for university entrance. In each of the
academic areas students have flexibility in making their choices, which means they can choose subjects that
particularly interest them and that they may wish to study further at university.

Language Al

Individuals
and societies

Second
language

Mathematics
and computer
science

Experimental
sciences

The arts
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The Diploma Programme

Choosing the right combination

Students are required to choose one subject from each of the six academic areas, although they can choose
a second subject from groups 1 to 5 instead of a group 6 subject. Normally, three subjects (and not more
than four) are taken at higher level (HL), and the others are taken at standard level (SL). The IB recommends
240 teaching hours for HL subjects and 150 hours for SL. Subjects at HL are studied in greater depth and
breadth than at SL.

At both levels, many skills are developed, especially those of critical thinking and analysis. At the end of
the course, students’ abilities are measured by means of external assessment. Many subjects contain some
element of coursework assessed by teachers. The course is available for examinations in English, French and
Spanish.

The core of the hexagon

All Diploma Programme students participate in the three course requirements that make up the core of
the hexagon. Reflection on all these activities is a principle that lies at the heart of the thinking behind the
Diploma Programme.

The theory of knowledge course encourages students to think about the nature of knowledge, to reflect
on the process of learning in all the subjects they study as part of their Diploma Programme course, and
to make connections across the academic areas. The extended essay, a substantial piece of writing of up to
4,000 words, enables students to investigate a topic of special interest that they have chosen themselves.
It also encourages them to develop the skills of independent research that will be expected at university.
Creativity, action, service involves students in experiential learning through a range of artistic, sporting,
physical and service activities.

The IB mission statement and the IB learner profile

The Diploma Programme aims to develop in students the knowledge, skills and attitudes they will need
to fulfill the aims of the IB, as expressed in the organization’s mission statement and the learner profile.
Teaching and learning in the Diploma Programme represent the reality in daily practice of the organization’s
educational philosophy.
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Introduction

Nature of the subject

Group 3 subjects study individuals and societies. More commonly, these subjects are collectively known
as the human sciences or social sciences. In essence, group 3 subjects explore the interactions between
humans and their environment in time, space and place.

History is more than the study of the past. It is the process of recording, reconstructing and interpreting the
past through the investigation of a variety of sources. It is a discipline that gives people an understanding of
themselves and others in relation to the world, both past and present.

Students of history should learn how the discipline works. It is an exploratory subject that poses questions
without providing definitive answers. In order to understand the past, students must engage with it both
through exposure to primary historical sources and through the work of historians. Historical study involves
both selection and interpretation of data and critical evaluation of it. Students of history should appreciate
the relative nature of historical knowledge and understanding, as each generation reflects its own world
and preoccupations and as more evidence emerges. A study of history both requires and develops an
individual’s understanding of, and empathy for, people living in other periods and contexts.

Diploma Programme history consists of a standard level (SL) and higher level (HL) core syllabus comprising
an in-depth study of an individual prescribed subject and the selection of two topics. Students and teachers
have a choice of route 1 that explores the main developments in the history of Europe and the Islamic world
(from 500 to 1570) or route 2 that encompasses the main developments in 20th century world history. At
HL students select from a range of optional syllabuses that cover a wider time span encouraging in-depth
study.

Thus Diploma Programme history provides both structure and flexibility, fostering an understanding of
major historical events in a global context. It requires students to make comparisons between similar and
dissimilar solutions to common human situations, whether they be political, economic or social. It invites
comparisons between, but not judgments of, different cultures, political systems and national traditions.

The content of the history course is intrinsically interesting and it is hoped that many students who follow it
will become fascinated with the discipline, developing a lasting interest in it, whether or not they continue
to study it formally.

The international perspective in Diploma Programme history provides a sound platform for the promotion
of international understanding and, inherently, the intercultural awareness necessary to prepare students
for global citizenship. Above all, it helps to foster respect and understanding of people and events in a
variety of cultures throughout the world.

Distinction between SL and HL

The model for Diploma Programme history is a core curriculum for SL and HL students, consisting of
prescribed subjects and topics. Students opt either for route 1, history of Europe and the Islamic world, or
route 2, 20th century world history. HL students are required, in addition, to undertake an in-depth study
of a period of history. Students following the route 1 core must study option 1 while students following the
route 2 core must select one option from options 2-5.
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Nature of the subject

The difference between the history course at SL and the course at HL can be summarized as follows.

set on the prescribed subjects, which
assesses objectives 1-3

SL HL
Syllabus The study of one prescribed subject The study of one prescribed subject
The study of two topics from a choice | The study of two topics from a choice
of five of five
The study of three sections from one
HL option
A historical investigation A historical investigation
Assessment Paper 1 SL: a document-based paper Paper 1 HL: a document-based paper

set on the prescribed subjects, which
assesses objectives 1-3

Paper 2 SL/HL: an essay paper
based on topics, which assesses
objectives 1-4

Paper 2 SL/HL: an essay paper
based on topics, which assesses
objectives 1-4

Paper 3 HL: an essay paper on each
of the five HL options, which assesses
objectives 1-4

Internal assessment (IA): the historical
investigation, which assesses
objectives 1-4

Internal assessment (IA): the historical
investigation, which assesses
objectives 1-4

While many of the skills of studying history are common to both SL and HL, the HL student is required,
through in-depth study, to synthesize and critically evaluate knowledge. The greater depth of study
required for HL, and the greater demands this makes of the student, are exemplified through the nature of
the learning outcomes for the HL options. In HL paper 3, the emphasis is on testing assessment objective 3:
synthesis and evaluation, reflected in the markband descriptors (see “External markbands—HL").

Prior learning

Students need not have studied history prior to starting this course. In particular, it is neither expected nor
required that specific subjects have been studied for national or international qualifications in preparation
for this course. The specific skills and knowledge required are developed throughout the course itself.
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Nature of the subject

Links to the Middle Years Programme

History is a popular subject in both the Middle Years Programme (MYP) humanities course and in the Diploma
Programme. Both courses seek to develop intercultural awareness through the study of contrasting cultures.
The use of a range of historical sources and the communication of historical knowledge and judgments are
encouraged and developed in the MYP humanities course and extended in the more specialized exploration
of history in the Diploma Programme. MYP students explore concepts and skills that are further developed
in the Diploma Programme history course. Key concepts in the MYP humanities course of time, place and
space, change, systems and global awareness are extended into the specific demands of the Diploma
Programme history syllabus. The MYP also develops technical, analytical, decision-making and investigative
skills, all of which are required for a study of history.

History and theory of knowledge

As with other areas of knowledge, there is a variety of ways of gaining knowledge in group 3 subjects.
Archival evidence, data collection, experimentation and observation, inductive and deductive reasoning,
for example, can all be used to help explain patterns of behaviour and lead to knowledge claims. Students
in group 3 subjects are required to evaluate these knowledge claims by exploring knowledge issues such as
validity, reliability, credibility, certainty and individual, as well as cultural, perspectives.

The relationship between each group 3 subject and theory of knowledge is of crucial importance and
fundamental to the Diploma Programme. Having followed a course of study in group 3, students should be
able to reflect critically on the various ways of knowing and on the methods used in human sciences, and in
so doing become “inquiring, knowledgeable and caring young people” (IB mission statement).

During the course a number of issues will arise that highlight the relationship between theory of knowledge
and history. Teachers should be aware of the following questions and use them implicitly and explicitly in
their teaching of the history syllabus.

Why study history?
Is knowledge of the past ever certain?
Does the study of history widen our knowledge of human nature?
Can history help in understanding the present or predicting the future?
. To what extent does emotion play a role in an historian’s analysis? Is (historical) objectivity possible?
Why do accounts of the same historical event differ? Whose history do we study?
What determines how historians select evidence and describe/interpret or analyse events?
What problems are posed for the study of history by changes in language and culture over time?

. Can history be considered in any sense “scientific”?

6 History guide {3



Introduction

Aims

Group 3 aims

The aims of all subjects in group 3, individuals and societies are to:

1.

encourage the systematic and critical study of: human experience and behaviour; physical, economic
and social environments; the history and development of social and cultural institutions

develop in the student the capacity to identify, to analyse critically and to evaluate theories, concepts
and arguments about the nature and activities of the individual and society

enable the student to collect, describe and analyse data used in studies of society, to test hypotheses
and interpret complex data and source material

promote the appreciation of the way in which learning is relevant to both the culture in which the
student lives, and the culture of other societies

develop an awareness in the student that human attitudes and opinions are widely diverse and that a
study of society requires an appreciation of such diversity

enable the student to recognize that the content and methodologies of the subjects in group 3 are
contestable and that their study requires the toleration of uncertainty.

History aims

The aims of the history course at SL and HL are to:

7.

10.

i.’ History guide

promote an understanding of history as a discipline, including the nature and diversity of its sources,
methods and interpretations

encourage an understanding of the present through critical reflection upon the past

encourage an understanding of the impact of historical developments at national, regional and
international levels

develop an awareness of one’s own historical identity through the study of the historical experiences
of different cultures.



Introduction

Assessment objectives

Assessment objective 1: Knowledge and understanding

. Recall and select relevant historical knowledge

. Demonstrate an understanding of historical context

. Demonstrate an understanding of historical processes: cause and effect; continuity and change
. Understand historical sources (SL/HL paper 1)

. Deploy detailed, in-depth knowledge (HL paper 3)

. Demonstrate knowledge and understanding of a specific historical topic (I1A)

Assessment objective 2: Application and interpretation

. Apply historical knowledge as evidence

. Show awareness of different approaches to, and interpretations of, historical issues and events
. Compare and contrast historical sources as evidence (SL/HL paper 1)

. Present a summary of evidence (IA)

Assessment objective 3: Synthesis and evaluation

. Evaluate different approaches to, and interpretations of, historical issues and events

. Evaluate historical sources as evidence (SL/HL paper 1 and |A)

. Evaluate and synthesize evidence from both historical sources and background knowledge (SL/HL paper 1)
. Develop critical commentary using the evidence base (SL/HL paper 2 and HL paper 3)
. Synthesize by integrating evidence and critical commentary (HL paper 3)

. Present an analysis of a summary of evidence (IA)

Assessment objective 4: Use of historical skills

. Demonstrate the ability to structure an essay answer, using evidence to support relevant, balanced
and focused historical arguments (SL/HL paper 2 and HL paper 3)

. Demonstrate evidence of research skills, organization and referencing (IA)

Note: Assessment elements with no specific allocation to a component(s) apply to all components.

8 History guide Jj



Introduction

Assessment objectives in practice

Assessment objective

Which component addresses
this assessment objective?

How is the assessment
objective addressed?

1. Knowledge and
understanding

Paper 1 SL/HL

Paper 2 SL/HL

Paper 3 HL

Internal assessment SL/HL

Paper-specific markscheme

Component markbands and
paper-specific markscheme

Component markbands and
paper-specific markscheme

Assessment criteria

2. Application and
interpretation

Paper 1 SL/HL

Paper 2 SL/HL

Paper 3 HL

Internal assessment SL/HL

Paper-specific markscheme

Component markbands and
paper-specific markscheme

Component markbands and
paper-specific markscheme

Assessment criteria

3. Synthesis and evaluation

Paper 1 SL/HL

Paper 2 SL/HL

Paper 3 HL

Internal assessment SL/HL

Paper-specific markscheme

Component markbands and
paper-specific markscheme

Component markbands and
paper-specific markscheme

Assessment criteria

4, Use of historical skills

Paper 2 SL/HL

Paper 3 HL

Internal assessment SL/HL

Component markbands and
paper-specific markscheme

Component markbands and
paper-specific markscheme

Assessment criteria
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Syllabus

Syllabus outline

Route 1

Syllabus component

Approximate hours

SL

HL

History of Europe and the Islamic world—prescribed subjects
1. The origins and rise of Islam c500-661

2. The kingdom of Sicily 1130-1302

40

40

History of Europe and the Islamic world—topics
1. Dynasties and rulers

2 Society and economy

3 Wars and warfare

4. Intellectual, cultural and artistic developments
5

Religion and the state

920

90

HL option
1. Aspects of the history of medieval Europe and the Islamic world

90

SL/HL internal assessment
Historical investigation

20

20

Total teaching hours

150

240

History guide Jj



Syllabus outline

Route 2

Syllabus component

Approximate hours

SL HL
20th century world history—prescribed subjects 40 40
1. Peacemaking, peacekeeping—international relations 1918-36
2. The Arab-Israeli conflict 1945-79
3. Communism in crisis 1976-89
20th century world history—topics 90 90
1. Causes, practices and effects of wars
2. Democratic states—challenges and responses
3. Origins and development of authoritarian and single-party states
4.  Nationalist and independence movements in Africa and Asia and
post-1945 Central and Eastern European states
5. The Cold War
HL options 90
2. Aspects of the history of Africa
3 Aspects of the history of the Americas
4. Aspects of the history of Asia and Oceania
5 Aspects of the history of Europe and the Middle East
SL/HL internal assessment 20 20
Historical investigation
Total teaching hours 150 240

49 History guide
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Syllabus

Approaches to the teaching of IB history

The practice of history

Throughout the Diploma Programme history course students should be encouraged to develop their
understanding of the methodology and practice of the discipline of history. Teaching historical skills
enriches the student’s understanding of the subject and encourages the student to apply them to the
future study of history or related areas. It is essential that these skills are covered throughout the syllabus,
are introduced appropriately, depending on the context, and are not treated in isolation.

1: The gathering and sorting of historical evidence

Skills include:

. developing research skills of locating and selecting relevant and appropriate evidence, from books,
articles, websites and audio-visual resources

. recognizing the distinctions between different kinds of evidence: primary and secondary, textual,
audio-visual, oral, graphic, tabular.

A student’s progress should be characterized by increasing confidence and independence in locating and
using a variety of historical sources.

2: The evaluation of historical evidence
Skills include:
recognizing the subjective nature of the historical evidence

. examining sources for information and interpretations, and for cases where they corroborate,
complement or contradict each other

. recognizing the value and uses of sources, and reasons to use them cautiously
recognizing and appreciating why and how opinions and interpretations differ.

A student’s progress should be characterized by increasing awareness and acknowledgment of historical
opinions and interpretations.

3: Recognizing and understanding historical processes and their
relationships to human experience, activity and motivation
Skills include:

recognizing, explaining and analysing causes and consequences

recognizing, explaining and analysing continuity, change and development over time

. recognizing, explaining and analysing similarity and difference
. relating human activities, experiences and motivations in history to a range of cultural and social
dimensions

synthesizing material studied across time and space.
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Approaches to the teaching of IB history

A student’s progress should be characterized by a maturing appreciation of the nature of human experience
in a range of contexts.

4: Organizing and expressing historical ideas and information
Skills include:

posing questions and hypotheses and answering or testing them

handling and synthesizing several sources for one inquiry
. selecting and deploying information and ideas

constructing narratives, with ideas, analysis and relevant substantiation

summarizing and arriving at conclusions.

A student’s progress should be characterized by increasingly sophisticated and effective skills of oral and
written communication.

Constructing a course of study

The curriculum model for Diploma Programme history is a core curriculum for standard level (SL) and
higher level (HL). The core curriculum consists of prescribed subjects and topics. Students choose either
route 1, history of Europe and the Islamic world, or route 2, 20th century world history, for the SL/HL core. In
addition, HL students study one of the five HL syllabuses.

Route 1: History of Europe and the Route 2: 20th century world history
Islamic world
Two prescribed subjects Three prescribed subjects
. Students must study one prescribed . Students must study one prescribed
SL/HL subject. subject.
Or
core Five topics in the history of Europe and Five 20th century world history topics
the Islamic world
. Students must study two topics.
. Students must study two topics.
HL option Or | HL options
1. Aspects of the history of medieval 2. Aspects of the history of Africa
Europe and the Islamic world 3. Aspects of the history of the
. Students must study three sections. Americas
I__"‘ 4. Aspects of the history of Asia and
option(s) Oceania
5. Aspects of the history of Europe
and the Middle East
. Students must study three sections
from one option.

The breadth of the syllabus allows teachers to make selections and construct a scheme of work for their
students that is both coherent and stimulating.

49 History guide 13




Approaches to the teaching of IB history

Prescribed subjects

The prescribed subject is an in-depth study. One prescribed subject must be chosen for study. Once the
prescribed subject has been chosen, all the bullet points listed in the syllabus for the prescribed subject
must be covered. It is expected that students will study some background information to establish the
context for the study. Syllabus content should be covered using a range of original evidence and (where
appropriate) secondary works. It is useful to give students practice document exercises exploring the range
of skills that are tested in the examination.

Prescribed subjects: Learning outcomes
After studying one prescribed subject students will be expected to:

. have knowledge and understanding of all aspects of the prescribed subject as outlined in the bullet
points

. demonstrate knowledge and understanding of key historical terms and concepts
. have knowledge and understanding of the background to, and context of, the prescribed subject

. show an awareness of different approaches to, and interpretations of, historical events related to the
prescribed subject

. critically engage with a range of historical sources related to the prescribed subject in order to
comprehend, analyse and evaluate them in a historical context.

Topics

This area of the syllabus is both flexible and broad, allowing teachers to construct a scheme of work that,
if desired, complements their choice of prescribed subject. In order to fulfill the requirements of the
examination two topics must be studied. A selection from the material for detailed study should be studied.
In some cases, teaching the major themes through examples not listed in the material for detailed study
allows schools to focus on their national history or explore areas of particular interest. All major themes
that are appropriate to the material studied should be explored. For route 2, 20th century world history, it
is important to ensure that examples selected for detailed study cover two regions as outlined in the world
map provided in “Route 2: 20th century world history”.

Teachers may prefer to follow the syllabus and teach topic by topic or teach a period chronologically while
cross-referencing the course to the topics and themes. In either case it is essential that students build an
accurate body of knowledge on their chosen topics and that they show an appreciation of chronology.
Topics should be taught using a range of sources of historical evidence that encourage both critical thinking
and an understanding of the views and perspectives of a variety of people in different contexts and cultures.
Practising essay-writing skills in both timed and non-timed situations will be helpful to students.

Topics: Learning outcomes
After studying two topics students will be expected to:

. have knowledge and understanding relating to two topics

. demonstrate knowledge and understanding of key historical terms and concepts

. show an understanding of the chronological framework for the chosen areas of study

. demonstrate an understanding of historical processes: cause and effect; continuity and change

. compare and contrast developments and/or events

. understand and evaluate different approaches to, and interpretations of, historical issues and events
. construct written arguments, within time constraints, as preparation for the examination.
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Approaches to the teaching of IB history

HL options

For route 1, the history of Europe and the Islamic world, students must study HL option 1; for route 2,
20th century world history, students must select one option from options 2-5. Once an option has been
chosen three sections must be selected for in-depth study. Every bullet point in each of the chosen sections
should be covered to ensure sufficient question choice in the examination.

Teachers will find sections in the syllabus that both complement and provide background for the areas
studied in the core. The focus of options 2-5 is on regional history, as opposed to the more global approach
required in the core topics for route 2, 20th century world history. Teachers should be aware that as the
optional syllabuses cover aspects of history, they will need to fill in the contexts of, and connections
between, the three sections chosen. Depending on the emphasis of each section, students can study
political, military, economic, cultural or religious history and their interaction with each other.

HL options should be taught using a range of sources of historical evidence and students should be
encouraged, through wide reading, to develop an appreciation and understanding of the views of historians
that can be integrated into essays. As this is an in-depth study, encouraging synthesis of skills and material is
essential. Practising essay-writing skills in both timed and non-timed situations will be helpful to students.

HL options: Learning outcomes
After studying three sections from a HL option students will be expected to:

. have accurate detailed in-depth knowledge and understanding of an extended period of history
using a wide variety of sources

. integrate relevant knowledge from both the HL option and the core in order to synthesize a range of
knowledge and evidence

. demonstrate knowledge and understanding of key historical terms and concepts

. show an understanding of the chronological framework for the chosen areas of study

. demonstrate an understanding of historical processes: cause and effect; continuity and change

. compare and contrast developments and/or events

. understand and evaluate different approaches to, and interpretations of, historical issues and events

. produce responses that show integration of relevant content and critical commentary

. construct balanced, accurate and well-substantiated extended written arguments, within time

constraints, in preparation for the examination.
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Syllabus

Route 1: History of Europe and the Islamic world—
prescribed subjects

Prescribed subject 1: The origins and rise of Islam
c500-661

This prescribed subject covers the Arabian peninsula from the pre-Islamic period to the end of the
“Rightly Guided Caliphs” (Al-Khulafa al-Rashidun). It focuses on the economic, social, political and religious
environments into which the Prophet Muhammad was born, and then examines central issues such as the
challenges he faced in establishing the early Islamic state, questions of succession, the imposition of Islamic
rule within the peninsula, and the Arab armies’ conquests of Byzantine and Sassanian provinces beyond it.

Areas on which the source-based questions will focus are:

. social structure and the religious beliefs in pre-Islamic Arabia; economic context; the commercial
importance of Mecca; influence of tribalism

. the direct and indirect impact of the Byzantine and Sassanian Empires on the Arabian peninsula
Meccan period (c570-622): the impact of revelation and the hijra

Medinan period (c622-32): the challenges faced by the Prophet Muhammad, establishment of the
Constitution of Medina and its implications

interpretations and disagreements concerning the succession to the Prophet Muhammad
beginnings of the Islamic Empire during the period of the “Rightly Guided Caliphs”
. evolution of the concepts of the caliphate and the Imamate

. Abu Bakr (632-4), Umar ibn al-Khattab (634-44), Uthman ibn Affan (644-56) and Ali ibn Abi Talib
(656-61)

. interpretations and perspectives on the emergence of Islam.

Prescribed subject 2: The kingdom of Sicily
1130-1302

This prescribed subject covers the rule and culture of Sicily and southern Italy from the kingdom established
by Roger Il until the end of the Wars of the Vespers. Areas of focus include: the reign of the Sicilian kings;
the development of ruling institutions; relations with the Papacy; the wars fought by Roger II's successors
to preserve the kingdom'’s integrity. This subject will also consider the multi-ethnic religious and cultural
aspects of this region and how relations between the diverse peoples of the kingdom affected political and
economic developments.
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Route 1: History of Europe and the Islamic world—prescribed subjects

Areas on which the source-based questions will focus are:

. the rule of the following dynasties in the kingdom of Sicily: Norman (1130-94), Hohenstaufen
(1194-1266), Angevin (1266-1302) with particular focus on Roger Il (1130-54), William | (1154-66),
William 11 (1166-89), Tancred (1190-94), Constance and Henry VI (1194-98), Frederick Il (1198-1250),
Charles | of Anjou (1266-82)

. government, administration and the law

. internal and external challenges to the crown and succession crises

. relations with foreign powers, including the Papacy

. the diversity of peoples and faiths: Normans, north and south ltalians, Greeks, Muslims and Jews
. culture, learning and the transmission of ideas

. agriculture, economy and overseas trade.
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Syllabus

Route 1: History of Europe and the Islamic world—
topics

Introduction to route 1 topics

Students are required to study two topics in the history of Europe and the Islamic world between 600 and
1450 from the following list.

. Topic 1: Dynasties and rulers

Topic 2: Society and economy

Topic 3: Wars and warfare

Topic 4: Intellectual, cultural and artistic developments
. Topic 5: Religion and the state

The broad periodization allows schools to take a flexible approach in which they may focus on a narrower
time span of two to three centuries depending on their choice of material for detailed study.

The syllabus specifications for each topic include major themes and material for detailed study. Students
should study a selection from the material for detailed study using the themes to guide them. In the
examination that tests this component (SL/HL paper 2) questions will be set on major themes. Named
questions will be confined to the material in major themes and detailed study. When answering open-
ended questions students can use examples from the list and/or alternative examples.

Note: Common Era dating system is used throughout. Dates for rulers are regnal years rather than
lifespan.

Topic 1: Dynasties and rulers

This topic focuses on the dynasties, kings, caliphs and emperors, their status, power and position and how
they came to govern and sustain their rule. The question of how Christian and Islamic states emerged will be
a central focus of this topic.

What powers did individual rulers hold and lay claim to? How did they govern their states and legitimize
their rule? What institutions emerged?

Major themes

States and their boundaries . Invasion and settlement
. Umayyad, Abbasid and Fatimid Empires
. Carolingian and Holy Roman Empire

. European kingdoms
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Route 1: History of Europe and the Islamic world—topics

Law, governing institutions and . The sources of religious and secular law codes
administration

. Administration and interpretation of law in the Carolingian
and Holy Roman Empires and Umayyad, Abbasid and Fatimid
dynasties

. Nature of power and rule of monarchs and caliphs

. Role and duties of officials, role of nobility and elites

Models of Islamic, imperial and . The evolution of governance in the Islamic world

monarchical government . Carolingian and Holy Roman Empires
. Monarchies in England (Norman, Angevin) and France
(Capetian)
. Caliph and monarchical duties, domestic and foreign

Material for detailed study

. Mu’awiya (661-80), ‘Abd al-Malik (685-705), Harun al-Rashid (786-809), al-Mu'izz (953-75),
‘Abd al-Rahman IlI of Spain (912-61)

Emperors Charlemagne (768-814), Otto | (962-73), Frederick | (Barbarossa) (1155-90)
Louis VI of France (1108-37)
William | (1066-87), Henry Il of England (1154-89)

Female rulers: Matilda (1102-67), Eleanor of Aquitaine (1137-1204), Blanche of Castile (Regent of France
1226-34)

Topic 2: Society and economy

This topic examines societies and economies in Islamic and Christian communities. It covers urban and rural
economic development across both communities, in particular city development in the Islamic world and
similar developments in Europe, and life in the countryside. Students should be aware of continuity and
change in the chosen time period, and the variations of life and work in the different areas covered by the
syllabus.

Major themes

Society . Slaves, serfs, villeins, peasants
. Women in society and religion

. Townspeople, merchants, artisans, professions

. Officials, bureaucrats, nobles, lordship

. Clergy, religious communities (monks, friars and nuns), the
ulama

. Family, kinship and community

. Importance of religion: places of worship, festivals, shrines,
pilgrimages
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Route 1: History of Europe and the Islamic world—topics

Economy . Travel, means of transport

. Farming, industry, crafts
. Trade: necessities, luxury goods, livestock, markets/souks

. Taxation, money, currency and exchange

. Women and the economy

. Religious institutions and the economy
Towns, villages, nomadic . Nomadic settlements (around oases, markets, ports)
settlements «  Villages: size, dwellings, structures, sites

. Towns and cities: size, sites, buildings

Material for detailed study

Since this unit examines models of social and economic history there will be no specific named examples in
the examination questions. Specific names listed in brackets can be used as illustrative examples but other
appropriate examples are also welcomed.

Origins and nature of lordship and the manorial system: peasant life before the Black Death—the
Domesday Book, the Welsh Marches (1154-1307), Counts of Anjou (950-1154)

Centre and peripheries: provinces, towns and rural life in the Islamic world (the model Islamic city);
garrison towns (Kufa); pre-Islamic cities (Damascus); regional centres; new foundations (Baghdad)

Life at court and in the palaces: (Europe: Aquitaine in the time of Eleanor; Flanders under the Dukes of
Burgundy. Islamic world: concubines; wives and mothers)

Women's occupations: female lordship (Adela, daughter of William | of England, Elizabeth de Burgh);
agriculture, vintners, brewers, dairy production, textiles, merchants (Khadija bint Khuwaylid (d619));
mystic (Margery Kempe (c1373-c1440))

Family life, marriage and inheritance: (Islamic world: A'isha bint Abi Bakr (c614-78); Fatima bint
Muhammad (d632). Europe: Christine de Pisan (c1363-1431); Margery Kempe (c1373-c1440))

Urban organization, occupations and governance: the guild system; the futuwwa (Cairo, Cordoba,
London, Paris, Flanders, Venice)

Topic 3: Wars and warfare

War, either among or between communities, and military expansion played a crucial role in shaping Europe
and the Islamic world. Types of war, their causes, methods and consequences should be identified and

studied.
Major themes
Causes of wars . Dynastic
. Territorial
. Religious
. Competition for resources
. Demographic changes and population movements
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Route 1: History of Europe and the Islamic world—topics

Development of warfare . Logistics, tactics, organization of warfare on land and at sea
. Raising armies: knighthood, military service and mercenaries
. Cavalry, infantry, weapons, armour
. Castles, siege warfare
. Booty and spoils of war
. Women and war

Effects and results . Conquest, boundary and dynastic changes

. Treaties and truces
. Taxation and ransom

. Political, economic, social, religious, cultural changes

Material for detailed study
The Ridda Wars or “Wars of Apostasy” (632-3)

. Civil wars (fitna) in early Islamic history (656-61 and 683-5)
. The Crusades (1096-1291)

Norman conquest of England (1066)

England and France at war (1154-1204)

The Hundred Years War (1337-96)

. War leaders: Khalid ibn al-Walid, Nur al-Din, Salah al-Din, William I, Richard |, John, Edward Il of
England, Louis VII, Philip Augustus and Charles V of France

. Importance of battles: al-Qadisiyya (636/7), Hastings (1066), Manzikert (1071), Ascalon (1099), Hattin
(1187), Bouvines (1214), Poitiers (1356)

Topic 4: Intellectual, cultural and artistic
developments

While the medieval period was undoubtedly a cultural golden age in the Islamic world, the West experienced
a similar flowering in areas such as religious thought, architecture and sculpture. This was also an era when
ideas were transmitted and shared via art, learning and scholarship, both within and between Islamic and
Christian worlds.
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Route 1: History of Europe and the Islamic world—topics

Major themes
Intellectual developments . Literacy and written resources
. Establishment and development of centres of learning
. Muslim engagement with the classical heritage: translations,
commentaries and original works
. The transmission and impact of classical ideas from the Islamic
world to Western Europe
. Christian scholarship: role of monasteries, cathedral schools
. 12th century renaissance
. Wider developments in science: medicine, cartography,
philosophy
Artistic and cultural . Influences on, and of, Christian and Islamic culture, religious
developments buildings
. Cultural activities: festivals, rituals, calendars

. Philosophy, literature, poetry
. Calligraphy, manuscripts and books

. Art and sculpture

Material for detailed study

The great mosques of medieval Islam: Umayyad Mosque in Damascus; the Dome of the Rock in
Jerusalem; the mosque of Ibn Tulun in Cairo; the great mosque of Cordoba

Cathedrals, churches and places of pilgrimage: Rome, Compostella, Canterbury Cathedral, Vezelay
Universities and monastic centres of learning: Damascus, Baghdad, Cairo, Paris, Bologna, Oxford

Muslim scholars: Ibn Sina (Avicenna) (980-1037), al-Ghazali (1058-1111), Ibn Rushd (Averroes) (1126-98),
Ibn ‘Arabi (1165-1240), Ibn Khaldun (1332-1406), Rabi‘a al-Adawiyya (c717-801)

Christian scholars: Peter Abelard (1079-1142), Roger Bacon (1220-92), William of Ockham (c1285-1349),
Thomas Aquinas (1225-74), Hildegard of Bingen (d1178), Adelard of Bath (d1160), Robert Grosseteste
(d1253)

Literary figures: al-Ma‘arri (973-1057), Umar Khayyam (1048-c1131)

Vernacular writers: Dante Alighieri (1265-1321), Geoffrey Chaucer (c1340-c1400), Christine de Pisan
(c1363-1431)

Topic 5: Religion and the state

The majority of the population in Europe and the Islamic world was either Christian or Muslim, with a
relatively small Jewish community. Paganism and other minority religions were practised but are not
addressed here. Aspects of religion including doctrine, belief and rituals should be understood, as well as
their impact on individuals and the state. The main focus of the topic is historical rather than doctrinal and
theological.
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Route 1: History of Europe and the Islamic world—topics

Major themes

Organization . Christianity: Papacy, dioceses, parishes; monastic orders

. Islam: caliphate, jurists and the Sufi Orders

Religion, the state and the people - The Papacy as a temporal power

. Patronage of religious institutions

. Role of clerics and ulama in government and administration
. Disputes between rulers and religious leaders

. Heresy and religious persecution

. Impact of religious institutions on social change and political

development

Material for detailed study
The Sunni/Shia divide; the establishment of Sunni Orthodoxy

Popes Gregory VIl (1073-85), Urban Il (1088-99), Innocent IIl (1198-1216), Gregory IX (1227-41)

. Bernard of Clairvaux (1090-1153), Francis of Assisi (c1182-1226), Dominic Guzman (1170-1221)
Monastic and religious life: case study of life in one monastic order and one itinerant order
Sufi Orders and Islamic schools of law: Sunni—Hanafi, Maliki, Hanbali, Shafi’l; Shia—Zaydi, Ja'fari

The rise and fall of opposition movements: Muslim—the Kharijites, the Carmathians; Christian—
Cathars (Albigensians), Waldensians

Henry Il and Thomas Becket (dispute 1162-70)

Anti-Semitism in England, France and Germany
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Syllabus

Route 2: 20th century world history—prescribed
subjects

Prescribed subject 1: Peacemaking, peacekeeping—
international relations 1918-36

This prescribed subject addresses international relations from 1918 to 1936 with emphasis on the Paris
Peace Settlement—its making, impact and problems of enforcement—and attempts during the period to
promote collective security and international cooperation through the League of Nations and multilateral
agreements (outside the League mechanism), arms reduction and the pursuit of foreign policy goals without
resort to violence. The prescribed subject also requires consideration of the extent to which the aims of
peacemakers and peacekeepers were realized and the obstacles to success.

Areas on which the source-based questions will focus are:

aims of the participants and peacemakers: Wilson and the Fourteen Points

. terms of the Paris Peace Treaties 1919-20: Versailles, St Germain, Trianon, Neuilly, Sévres/Lausanne
1923
. the geopolitical and economic impact of the treaties on Europe; the establishment and impact of the

mandate system

. enforcement of the provisions of the treaties: US isolationism—the retreat from the Anglo-American
Guarantee; disarmament—Washington, London, Geneva conferences

. the League of Nations: effects of the absence of major powers; the principle of collective security and
early attempts at peacekeeping (1920-5)

. the Ruhr Crisis (1923); Locarno and the “Locarno Spring” (1925)

Depression and threats to international peace and collective security: Manchuria (1931-3) and
Abyssinia (1935-6).

Prescribed subject 2: The Arab-Israeli conflict
1945-79

This prescribed subject addresses the development of the Arab-Israeli conflict from 1945 to 1979. It also
requires consideration of the role of outside powers in the conflict either as promoters of tension or
mediators in attempts to lessen tensions in the region. The prescribed subject requires study of the political,
economic and social issues behind the dispute and the specific causes and consequences of the military
clashes between 1948-9 and 1973. The nature and extent of social and economic developments within
the disputed territory of Palestine/Israel within the period and their impact on the populations should also
be studied. The end date for the prescribed subject is 1979 with the signing of the Egyptian-Israeli peace
agreement.
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Route 2: 20th century world history—prescribed subjects

Areas on which the source-based questions will focus are:

last years of the British Mandate; UNSCOP partition plan and the outbreak of civil war
British withdrawal; establishment of Israel; Arab response and 1948/49 war

demographic shifts: the Palestinian diaspora 1947 onwards; Jewish immigration and the economic
development of the Israeli state

Suez Crisis of 1956: role of Britain, France, the United States, the USSR, Israel and the UNO
. Arabism and Zionism; emergence of the PLO

Six Day War of 1967 and the October War of 1973: causes, course and consequences

role of the United States, USSR and UNO

Camp David and the Egyptian-Israeli Peace Agreement.

Prescribed subject 3: Communism in crisis 1976-89

This prescribed subject addresses the major challenges—social, political and economic—facing the
regimes in the leading socialist (Communist) states from 1976 to 1989 and the nature of the response of
these regimes. In some cases challenges, whether internal or external in origin, produced responses that
inaugurated a reform process contributing significantly to the end of the USSR and the satellite states in
Central and Eastern Europe. In other cases repressive measures managed to contain the challenge and the
regime maintained power in the period.

Areas on which the source-based questions will focus are:

the struggle for power following the death of Mao Zedong (Mao Tse-tung), Hua Guofeng
(Hua Kuo-feng), the re-emergence of Deng Xiaoping (Teng Hsiao-p’ing) and the defeat of the Gang of
Four

China under Deng Xiaoping: economic policies and the Four Modernizations

China under Deng Xiaoping: political changes, and their limits, culminating in Tiananmen Square

(1989)
. domestic and foreign problems of the Brezhnev era: economic and political stagnation; Afghanistan
. Gorbachev and his aims/policies (glasnost and perestroika) and consequences for the Soviet state

consequences of GorbachevV’s policies for Eastern European reform movements: Poland—the role of
Solidarity; Czechoslovakia—the Velvet Revolution; fall of the Berlin Wall.
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Syllabus

Route 2: 20th century world history—topics

Introduction to route 2 topics

Students are required to study two topics from the following list.

. Topic 1: Causes, practices and effects of wars
Topic 2: Democratic states—challenges and responses
Topic 3: Origins and development of authoritarian and single-party states

. Topic 4: Nationalist and independence movements in Africa and Asia and post-1945 Central and
Eastern European states

. Topic 5: The Cold War

The topics should be studied through a selection of case studies drawn from different regions. Knowledge
of topics beyond 2000 is not required.

The syllabus specifications for every topic include major themes and material for detailed study. Students
should study a selection from the material for detailed study using the themes to guide them. It is important
to ensure that examples selected for detailed study cover two regions as outlined by the map provided. In
the examination that tests this component (SL/HL paper 2) questions will be set on major themes. Named
questions will be confined to the material in major themes and detailed study. When answering open-
ended questions students can use examples from the list and/or alternative examples.
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Route 2: 20th century world history—topics

Topic 1: Causes, practices and effects of wars

War was a major feature of the 20th century. In this topic the different types of war should be identified, and
the causes, practices and effects of these conflicts should be studied.

Major themes

Different types and nature of 20th - Civil

century warfare . Guerrilla
. Limited war, total war
Origins and causes of wars . Long-term, short-term and immediate causes
. Economic, ideological, political, religious causes
Nature of 20th century wars . Technological developments, tactics and strategies, air, land
and sea

. Home front: economic and social impact (including changes in
the role and status of women)

. Resistance and revolutionary movements
Effects and results of wars . Peace settlements and wars ending without treaties
. Attempts at collective security pre- and post-Second World War
. Political repercussions and territorial changes
. Post-war economic problems

Material for detailed study
First World War (1914-8)

. Second World War (1939-45)
. Africa: Algerian War (1954-62), Nigerian Civil War (1967-70)
Americas: Falklands/Malvinas war (1982), Nicaraguan Revolution (1976-9)
Asia and Oceania: Indo-Pakistan wars (1947-9, 1965, 1971), Chinese Civil War (1927-37 and 1946-9)

Europe and Middle East: Spanish Civil War (1936-9), Iran-Iraq war (1980-88), Gulf War (1991)

Topic 2: Democratic states—challenges and
responses

The 20th century witnessed the establishment, survival, destruction and re-emergence of democratic
states. Democratic systems faced threats to their existence from internal and external sources. In some cases
the system coped successfully, in other cases the pressures proved difficult to withstand. The performance
of democratic states in relation to such pressures—economic, political and social—form the basis for this
topic.
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Major themes

Nature and structure of
democratic (multiparty) states

Economic and social policies

Political, social and economic
challenges

Constitutions (written and unwritten)

Electoral systems, proportional representation, coalition
governments

Role of political parties: role of an opposition

Role of pressure (interest/lobby) groups

Employment
Gender
Health, education

Social welfare

Political extremism
Ethnicity, religion, gender
Movements for the attainment of civil rights

Inequitable distribution of wealth/resources

Material for detailed study
Africa: South Africa 1991-2000, Mandela; Nigeria 1961-6

. Americas: Argentina 1983-95, Alfonsin and Menem; Canada 1968-84, Trudeau; United States 1953-73,
Eisenhower, Kennedy, Johnson, Nixon

. Asia and Oceania: India 1947-64, Nehru; Japan 1945-52, post-war reconstruction; Australia 1965-75

Europe and Middle East: France 1958-69, de Gaulle; Great Britain and Northern Ireland 1967-90;

Weimar Germany 1919-33

Topic 3: Origins and development of authoritarian
and single-party states

The 20th century produced many authoritarian and single-party states. The origins, ideology, form of
government, organization, nature and impact of these regimes should be studied.

Major themes

Origins and nature of
authoritarian and single-party
states

Establishment of authoritarian
and single party states
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Conditions that produced authoritarian and single-party states
Emergence of leaders: aims, ideology, support

Totalitarianism: the aim and the extent to which it was achieved

Methods: force, legal
Form of government, (left- and right-wing) ideology

Nature, extent and treatment of opposition
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Route 2: 20th century world history—topics

Domestic policies and impact . Structure and organization of government and administration
. Political, economic, social and religious policies
. Role of educat